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ABSTRACT:

first\second language. This research builds on the findings of these studies by
carrying out cross-language analyses. First, it establishes geolinguistic boundaries

to geographical places and origins in 1,853 texts. Then, it uncovers the criteria
lying behind the definition of these boundaries. Indeed, this paper identifies four

area”, an “extended target language speaking area”, a “mutual influence area” and
a “remote area”. It also argues that the identification of the contents of these four

speaking world of the target language that learners may receive from this textbook.
Furthermore, this identification may be useful for finding out whether it contains

and wants. It may be used to supplement if it includes geolinguistic areas whose
contents are not included.

KEY woRbDs:
English as a foreign language, French as a foreign language.

FRONTERAS GEOLINGUISTICAS EN LOS MANUALES INTERNACIONALES DE LENGUAS EXTRANJERAS:
UN ANALISIS INTERLINGUISTICO

Resumen: Diversos estudios han constatado que los manuales de lengua extranjera
pueden contener casi exclusivamente elementos culturales pertenecientes a un pais
determinado y en el cual se habla la lengua meta como primera/segunda lengua.
La presente investigacion complementa los resultados de estos estudios realizando
analisis interlingiiisticos. Primeramente, establece las fronteras geolingiiisticas
en un grupo de manuales internacionales de inglés y de francés como lenguas
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extranjeras a través del andlisis de las frecuencias de palabras que mencionan
lugares y origenes geografcos en 1.853 textos. Luego, revela los criterios que
subyacen tras la defnicidn de estas fronteras. Ciertamente, este articulo identifca
cuatro areas geolingiiisticas en ambos grupos de manuales: una “darea principal
de habla de la lengua meta”, una “drea extensa de habla de la lengua meta”,
una “area de infuencia mutua” y una “area remota”. También sugiere que la
identifcacion del contenido de estas cuatro areas geolingisticas en un manual
internacional de lengua extranjera dado daria a los profesionales de la ensefianza
de lenguas extranjeras informacion sobre la concepcion del mundo de habla de la
lengua meta que los estudiantes pueden recibir de este manual. Es mds, seria de
ayuda para descubrir si este manual contiene dreas geolingiiisticas cuyo contenido
corresponde a las necesidades y preferencias de aprendizaje de estudiantes de
la lengua meta y para complementarlo si incluye areas geolingiiisticas cuyo
contenido no lo hace.

PaLABRAS CLAVE: manuales internacionales de lengua extranjera, fronteras
geolingiiisticas, inglés como lengua extranjera, francés como lengua extranjera.

1. INTRODUCTION

second language has been criticised for several reasons. For one thing, language

(Kridech 2008). For a second thing, in the case of English as a foreign language

language (Shah et al 2014). For another, the ideas that foreign language learners

be present in foreign language textbooks as well. In spite of these arguments,

of several EFL textbooks (Shah et al 2014; Mahmood et al 2012; Hamiloglu et
al 2010; Cottle 2009 and Basabe 20006).
The present paper builds on the above-mentioned studies in a threefold way.

more countries.



Geolinguistic Boundaries in International Foreign-Language...

and\or listening and that appear in this set of textbooks. Thirdly, it compares these

sample of international French as a foreign language (FFL) textbooks. Indeed,

the criteria applied in the establishment of these boundaries in these textbooks.

learners’ learning needs and wants.

of this paper will be given in the section that follows.

2. LITERATURE REVIEW AND OBIJECTIVES

countries in EFL textbooks. The first group comprises those studies that have
depicted the cultures of the countries where English is spoken as a first language.

culture in five Finnish EFL secondary school textbooks. In this study, the author
related to a preset range of topics, e.g. national history. Another example that
Australia and New Zealand in an EFL secondary school textbook used in Finland.
In this case, the author also uses a predetermined checklist of categories, e.g.

the cultures of these countries in the target textbook.

concerning other countries. Shah et al (2014), for example, have analysed the
reading texts of four EFL textbooks used in Pakistan. As in the studies of the

set of topics, e.g. home life, but classified according to the geographical place
to which these topics refer. The authors conclude that almost half of the reading



20% are related to the learners’ own culture. Basabe (2006) has used a similar
of reading passages in four EFL textbook series used in Argentina. Indeed, in all
ambiguous references are left out. Other researchers have looked into cultural
content in other book sections besides reading texts. In the analysis of intercultural
elements present in a wide range of activities, e.g. matching text to pictures, of
five EFL textbooks, Hamiloglu et al (2010) report the prevalence of elements

(of the US and England in one of them). By contrast, Cottle (2009) focuses

comprised in eight EFL textbooks used in Japanese universities. The results of

predominantly American English.

. The French language

and, therefore, it is learnt worldwide. Since in the literature that looks into the

of international FFL ones. These textbooks will be described in the Methodology
section. It is believed that the findings of the present study will not only indicate

geolinguistic boundaries
of a given foreign language textbook is spoken as a first\second language from the rest of the countries. The

political, economic, social and geographical variables of its speaking world.
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criteria lying behind the establishment of these boundaries.
Indeed, as anticipated in the introduction, this paper has two objectives.

frequencies of words that refer to all contemporary countries. As regards the

cross-linguistically. Furthermore, any pedagogical implications stemming

discussed.

research, its methodology will be described in the section that follows.

3. METHODOLOGY

international EFL and FFL textbooks had to be selected. It was decided to analyse

textbooks seemed to be ubiquitous in EFL and FFL textbook markets. Three EFL
textbook series and three FFL ones were selected at random. To make the findings

for analysis were targeted at the same public within each series. These were those
Common European Framework of’
Reference for Languages: Learning, Teaching, Assessment. The reason for the

textbook series. Consequently, three textbooks from each series were analysed,
ones. The FFL textbook series were Le Nouveau Taxi Tout va bien! Forum.

New Headway New Inside Out
New Cutting Edge.

to them. As a result, a variety of texts such as dialogues, stories, posters, to
name just a few, were obtained. These methodological decisions entailed the



a. other components of the textbook series such as workbooks or supplementary

of different countries were not analysed. The main reason for this was that it was

language course than any other components of the textbook series.
b. information about national cultures that textbook users could receive from

activities or grammar information boxes was not analysed. Nevertheless, it was

of the objectives of this paper.

the research objectives of the present study.

to contemporary countries in these texts had to be defined. It was decided to
look for words that indicated geographical places and origins. However, the

was identified. These ranged from names of public places such as government
buildings and streets to names of private buildings and countries. Therefore, it was

types of words were to appear in all the textbooks. Consequently, the frequencies
of words that referred to administrative divisions, e.g. states, provinces, cities,
countries, districts, etc., in each of the target texts were calculated. It is important
left out. This is because it was observed that words that denote objects and events
data. Let us consider a word that refers to an event: Olympics. Some textbook

or with any or none of the countries that have participated in it. Owing to the

with a view to making data comparable, it was decided to omit them. With respect

that made reference to administrative divisions were calculated. The selected

texts in the FFL textbook sample.
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a. In order to achieve the first objective, which was to establish geolinguistic
and origins and that referred to countries whose first\second language was

textbooks) were calculated. So was the number of texts in which these words
appeared in each textbook series. As regards the frequencies of the words

other contemporary countries, they were grouped by continent. In addition,
the number of texts in which these words occurred was figured out . It needs

that belongs to two continents, one occurrence was added to either continent.
b. As for the second objective, which was to compare the criteria followed in

whose first\second language is English or French (in the EFL and in the FFL

was the number of texts in which these words were found.

Findings
Discussion section.

4. FINDINGS
The findings related to the first objective will follow.

4.1. Objective 1

frequencies of words that refer to all contemporary countries. The frequencies of

indicate geographical origins will be introduced in table 2.

Wikipedia the Free
Encyclopedia National Geographic websites.



EFL

textbooks FFL textbooks

Countries\ Countries\
Groups . f Groups . f
continents continents

Table 1. Frequencies of words that name geographical places

continent. It should also be noted that the total occurrences of the words that refer
Other countries
textbooks = 447) do not take into account these overlaps.
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EFL textbooks FFL textbooks
Groups Countries\continents Groups |Countries\continents| f
Table 2. Frequencies of words that indicate geographical origins
Other

countries

frequency overlaps.

places and origins occur, they will be presented in table 3.



EFL textbooks FFL textbooks
Countries\

Groups |Countries\continents| f Groups . f
continents

Table 3. Frequencies of the texts in which the words that name geographical places and

The findings related to the second objective will follow.

4.2. Objective 2

Methodology
name geographical places and origins and that refer to countries whose first\second

ratios. Table 4 shows the ratios that compare the frequencies of the words that name

speaking countries), OC (other countries).



Geolinguistic Boundaries in International Foreign-Language...

EFL textbooks FFL textbooks
Pair Ratio Pair Ratio
1.2:1 4.68:1
28.3:1 523.25:1
7.59:1 24.34:1
3.54:1 36.72:1
2.15:1 6.86:1
261.62:1

Table 4. Ratios that compare the frequencies of the words that name geographical places

EFL textbooks FFL textbooks
Pair Ratio Pair Ratio
.84:1 2.43:1
127.4:1
16.92:1 10.44:1
2.27:1 16.76:1
1.29:1 3.96:1
212.33:1

Table 5. Ratios that compare the frequencies of the words that name geographical origins

EFL textbooks FFL textbooks
Pair Ratio Pair Ratio
1:1.22 1:3.4

Table 6. Ratios that compare the number of texts

The figures presented in the six tables above will be discussed in the following
section.

5. DISCUSSION

The data related to the first objective will be discussed first.

5.1. Objective 1

In this section, geolinguistic boundaries in both sets of textbooks will be defined.

as a first\second language and whose frequencies are equal to or higher than three
is similar in both sets of textbooks (EFL = 13; FFL = 11). In addition, it reveals that



distributions are quite similar. Indeed, there is a nucleus within the boundaries of the
EFL and FFL textbooks respectively. In the EFL ones, this nucleus is composed of
France (86%). As regards the frequencies outside these nuclei, they range from 85 to
3 in the former and from 90 to 4 in the latter. Similarities have also been identified
in the frequencies of words that indicate geographical origins. Table 2 reports the
=50%; US = 31%) and of French speaking countries (France = 86%). Furthermore,

textbooks and from 23 to 3 in the FFL ones. Parallel patterns may also be observed in

occur as shown in table 3.

92%). As for the texts that carry words that refer to other English or French speaking
countries, frequencies are also similar in both groups of textbooks. In the EFL ones,

3. These results indicate that EFL and FFL textbook users would find not only more

or listen to these words in a larger number of texts.

ones (12%). Words that refer to countries that are in Africa and in Australia\Oceania
are much less frequent: there are fewer than 2% in either case. If assumed that these
figures are indicative of the cultural content of the texts under analysis, they would

about Europe. This argument would be reinforced by looking at the frequencies of the
words that refer to geographical origins in table 2. Geolinguistic boundaries of French

Africa and to Australia\Oceania (less than 2% each).
Tables 1 and 2 also reflect that boundaries in the international EFL textbooks and

Asian countries are much larger than those with American countries. Indeed, with

to Australia\Oceania. This pattern is repeated in the frequencies of words that name
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geographical origins. The most numerous ones are related to Europe (60%) and are
(less than 2%). Therefore, it could be argued that the users of the EFL textbooks

figures are indicative of the content of the texts under scrutiny.

5.2. Objective 2

discussed in the section above, will be dealt with in this section. References to the
pedagogical implications of these criteria will also be made.

countries respectively than to other countries. It may be noticed, however, that this
difference is more significant in the FFL textbooks (1:3.4) than in the EFL ones
(1:1.22). This indicates that international foreign-language textbooks would prioritise

discussed above have reported. This argument may be supported by the figures that
compare the frequencies of the words that name geographical places and origins.

to other countries (1.2:1 and 4.68:1 respectively). By contrast, table 5 reveals that

(2.43:1), but not to those of the words that make reference to the English ones (.84:1).
Nevertheless, the total ratio of the latter comes to 1.13:1 if both the words that refer
to geographical places and to geographical origins are put together. As a result, it
may be asserted that the first criterion lying beneath the definition of geolinguistic

of the target language speaking area to be larger than that of the rest of the areas.

significantly high and a set of countries surrounding this nucleus whose frequencies
fall gradually. This observation leads to the second criterion: within the target language

be defined as the “extended target language speaking area” of international foreign-
language textbooks.

that, similarly, prominence is given to some continents in both sets of textbooks. For
example, ESP - Europe and ESP - Asia ratios (3.54:1;2.15:1; 2.27:1; 1.29:1) are much
lower than those of the other ESP pairs (28.3:1; 7.59:1; 249:1; 44:1; 16.92:1), and
so is the FSC - Europe ratio (6.86:1; 3.96:1) in relation to the rest of the FSC ratios



(261.62:1; 24.34:1; 36.72:1; 127.4:1; 10.44:1; 16.76:1; 212.33:1; 523.25:1). These
figures attest the existence of two criteria that apply to the definition of the geolinguistic

countries. Indeed, the third criterion consists in the delineation of a “mutual influence
area” in international foreign-language textbooks. This area is composed of European

ones. Owing to the high frequencies of the words that refer to these countries and to
and French ones, the term “mutual influence area” has been adopted. The fourth
criterion is the existence of a “remote area”. This area comprises Africa, America

Oceania in the FFL ones. The term “remote” stems from the fact that textbook users
are not expected to find much information about other countries that belong to these

lower frequencies of the words that make reference to them.

“extended target language speaking area”, a “mutual influence area” and a “remote
area”. It could also be suggested that the content of these areas would result from

captured in international foreign-language textbooks. Owing to this, it is believed that
the identification of the content of these four geolinguistic areas may have several

given language in the context of the representation of this interplay.

target language the learners may receive from it. For example, it is supposed that there

is spoken as a first\second language are involved in the interplay of the variables
alluded to above: the larger the former, the larger the latter. In the FFL textbook

would eclipse those of other French speaking countries. Moreover, it is expected
that the identification of the content of these four geolinguistic areas would allow
foreign language teaching professionals to find out the degree to which it matches the
learning needs and wants of a certain group of learners. For example, an international
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match. Likewise, an international foreign-language textbook in which country C is

to study in country C may not be found to be a suitable combination. Consequently,

and its users’ learning needs and wants.

6. CONCLUSIONS

respects, e.g. the boundary between Asia and English speaking countries is larger
e.g. the boundary between Europe and English speaking countries is the largest in

latter. Moreover, it has been observed that similar criteria have been adopted in the
establishment of these boundaries. Indeed, four geolinguistic areas have been identified

speaking area”, an “extended target language speaking area”, a “mutual influence area”
and a “remote area”. It has also been argued that the identification of the content of

social and geographical variables of its speaking world. Furthermore, this has led to
the notion that this identification may help foreign language teaching professionals to

time, to supplement it if it contains geolinguistic areas whose content does not do so.
Finally, it will be noted that this research opens up further research possibilities.
It would be interesting to find out how the geolinguistic boundaries established in

Portuguese. Knowing how the criteria that have been discussed in this paper apply to
these textbooks and unveiling any other criteria would also be a challenging endeavour.
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